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ABST CT

THe purpcse c,f this practic:_y-n w: c ve a,c-1 ad_lca!:ion?l sed

appra system that wOuld serv=-- a iQdel °vide logical answers

to some of the demonstrated needs and '-rotplerns relative to student

evalaticn and placement in apecial education se rvice5. The model was

designed and tested, and ensuing investigation proved it to be a useful

quality-control rneci-ianism. Subsequent application of a refined form

of the model in 14 additional school districts in 1976-77 may pro'_'ide

valuable experience and insight to furtkl,e: the caune of "Plan A"

Special Educati n in the Texas public school system.
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INTRO C ItON

The problem dealt with in this practicum exercise Concerned the need for

a system whereby educational diagnosticians and teachers in Collin county

(Texas) could work together in developing effective individual educational

programs for exceptional children. A solution to this problem was offered

through the development of a model entitled Educational Based App aisal

System The communication vehicle for implementation of this model

Collin County's school districts wvs a manual for educatonal diagnosti-

cians, developed by the practicurn director to assist diagnosticians with

pporting teache s in the development of useful educational plans through

a uniform system of appraisal, place ent, and programming of exceptional

childre, rvt:-.71 by tf. se teacherc

oracticum design (called EBAS in tht_ practcurn rep t ) was

evolved during the summer of 1975, and was te ted in schools served by

the Collin County Special Educe on Cooperative pr- gram in the firs

semester of the 1975-76 school year. Due to c nst aints imposed by the

time line of this practicur

A into th Lieu -1-1 pro

rcise and ensu.ng report, some components

not completed during the cou

of the school year's first semester. However, the ERAs win be concluded

t the end of the present semester (second term of the 1975-76 school year)

and its results will be studied in order that the practicum director might

make needed refinements and additions to the project, -Mese additions



will hopefully assist other school personnel in carrying out the precepts

of this practicum design in their districts in an independent manner. The

practicu e tor expects to extend tne E-1AS model into 14 additional

school districts during the 1976-77 _school year, and if positive ionsequenoes

occur during that expanded trial period, she then will approach a publisher

concerning the pro ulgation of the ERAS model in its refined form at a

future date.

Tables and appendices which substantiate results of the practicum design

a e included in this practicum report, as well as a bibl ography to v:hich

the reader may refer for confirmaton of the practicurn direct° ts study

sources for this research.



STATEMENT OF THE PROBLEM

A need has been demonstrated for the development of a uniform technique

whereby educational diagnosticians can effectively formulate educational

plans derived from instructionally relevant data, -In consult with teachers

and other personnel involved in a student' instruc- tonal program, and n

monitor the effectiveness of a student's written educational plan. A great

deal of confusion has arisen, since the introduction in 1970 of a comprehensive

program for Special Education (entitled "Plan A") into Texas' public schools,

concerning the job role of an educational diagnostician and the -thods which

should be utilized to implement that role.

In accordance with Texas Education Agency guidelines, most "Plan A"

Special Education evaluation programs have three primary objectives.

These are:

1. determination of a student's eligibility for Special
Education services and appropriate instructional
placement.

development of an appropriate educational
program for the student

3. determination of the effectiveness of a handicapped
student's educational program

Information gained from carefully compiled research (Kaufman, Agard,

Vlasak, 1972) suggests that there are dispar _ies exi ting between the

intended processes which - e the objectives of a diagnostician's appraisal

pr_ -ess, and reported practices which appear to be operative.

7



Because of dispa_ ities in test data interpretati-n, many Special

Education teachers do not put into practice recommendations set forth

in ucie.,_7' individual educ _tonal plans. A survey of 22 Special Educa-

tion resource teachers in Collin County revealed that the majority (17)

of those teachers had not received any worthwhile prior training (in their

college coursework) pertaining to the reading and interpretat n of indi-

vidual diagnostic data in addition to their studies of group testing tech-

niques. Educational. d agnosticians apparently have not been aware of

teachers' lack of expert se in this area, because thev have continued to

couch their diagnostic findings in clinical-type phrases and terms incom-

prehensible to a great many teachers. As a result of this lack of co- uni-

cation, most individual educational plans have been viewed by Special

Education teachers as being of little value to them. Many Special

Education cla -es have been turned into "remedial" settings rather than

"alternative" educational programs, thus robbing the classes of trieir

true intent and rendering the appraisal _f -xceptional students worthless.

This problem is not confined to Collin County. A group of Black parents

in Dallas, Texas, filed suit during the fall of 1974 against Dallas I .S.D. ,

charging that their children were wrongfully placed in Special Education

classes, in order to maintain racial segregation in the Dallas schools.

According to those parents, the children were discriminated against in

regard to their cul ural differences, with the school district's disregarding



the fact that none of the chldren had proven mental or physical handicaps.

Additional charges were brought regarding testing procedures used to place

the students in Special Educati-n classes. The parents claimed that indivi-

dual tests (i.e. WISC-R, Stanford Binet L-M, Detroit Test of Learning

Aptitude, Peabody Individual Achieve -ent Test, Peabody Picture Vocabu ary

Test) used as cr teria for place ent are all culturally biased tests, and are

therefore not valid for use with students of minority origin. A similar suit

was filed in 1974 in San Antonio, Texas, by a group of Mexican-American

parents against San Antoni_ S.D. Their suit charged that child -n who

spoke Spanish as a primary language should not be placed in Special Educa-

tion classes for language/learning disabled, but rather in bilingual education

classes. The suit further contended that teachers ..ade no attempt to teach

the Mexican-American children on an individualized basis with deference

to their cultural differences from the majority of children in their classes,

but rather had failed the students on the basis of their beim "slow to com-

prehend" presented matrials. The parents felt that school personnel did

not coordinate efforts to provide students with a curriculum that would meet

their particular needs.

Special Education programs throughout the state of Texas were carefully

scrutinized during the 1974-75 school year, and in July, 1975, the state's

64th Legislature passed an amendment to Senate Bill 230 (the original 1968

Special Education ruling which set into motion the state's present program
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for exceptional children). This amendment stated that criteria for placement

in Special Education classes would be more strict in na ure, and that copies

of all diagnostic appraisal and educational recommendations for students

considered for special educational placement would be made available to both

Special Education teachers and regular classroom tea hers who ca e in

contact with those students, and who were then expected to carry out those

reco endations.

It is felt by Texas school administrators and Special Education personnel

that this amendment was designed to eli inate from spe 'al educational

settings those students who had been placed in those settings but did not

actually qualify for them. Many students of low socio-economic or minor

backgrounds have been sent to Special Education classes because of their

lack of educational experiences rather than because of a physical or mental

handicap. Additionally, many regular classroom teachers have sent children

with discipline problems into Special Education classes in order to rid the

selves of disruptive factors in their classrooms. With the advent of individual

educational programs for each child placed in a special setting, and regular

coordinating efforts by a Special Educ tion supervisor to see that all personnel

concerned with those children understand the information contained in those

progra s and implement that information in their classrooms, the "burden of

proof" will be upon regular classroom teachers as well as Sper:ial Education

teachers to provide an appropriate program of work and information for each

1 0
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child provided special educational services. It is assumed that teachers will

be more selective in their recomrnndations fer children to go into Special

Education classes, since those teachers will now be required by law to gain

a greater degree of expertise in the areas of test interpretation and will be

obligated to implement individual programs in their classrooms for those

students who receive such appraisals.

steieents who have been receiving Special Education services up until this

time have probably benefitted from the fact that they have not been forced to

compete with peers on a grade level in which they cannot function; however,

becau e observation of Special. Education classes and demographic data

studies from the Texas Education Agency over a five-year period (i.e. Annual

Special Educati n Stat --tical Report results) have indicated that many of

these classes are either " medial" (rather than native") or comprise

de facto "babysitting" and/or segregational settings, many students have not

shown the academic progress one would expect from the materials, appraisal,

and consultative monies expended on the_ each Special Education teacher

unit annually receives $225 materials money, $125 allotment for appraisals,

and $150 for consultative services from the Texas Education Agency; each

teacher serves 10-20 students).

With all of the aforementioned perplexities in mind, it is evident that a

need exists to develop a strategy whereby educational diagnosticians can

assist with provi ng an appropriate, balanced instrjctional program for

11



each child; also, assuring communication, coordination, and effectiveness

of each --hild's instructional program by providing appropriate interfacing

of regular classroom and Special Education services, responsibilities,

and roles.

CONCEPTUALIZING A SOLUTION

While the practicum director did not intend for this practicum design to

be vie ed as a total appraisal system within itself, she e phasizes that it

does in fact establish a device for attackina the identified problem of facl-

itating planning, consultation, and monitoring. The practicum de-ign,

hereafter to be referred to as Educational Based Appraisal System (EBAS),

can be adapted by diagnosticians to a variety of appr al programs, and

can be an integ al component of any comprehensive evaluation system. The

strategy, presented in manual form, offers guidelines and suggested pro-

cedures applicable to referral, screenina, and diagnosis. These suggestions

are synonymous with the goal of this practicum exercise, which was to

improve educational or( -'amming for handicapped students through:

I. the use of evaluation procedures which are integrated
with instructional planning for individual students

2. the systematic sharing of evaluation and instructional
information among all participants in a handicapped
child's education program

the coordination of evaluation services to assure more
appropriate and timely assessment of pupil performance

12
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the placement of emphasis on an evaluation attitude
and approach which encourages the teacher to apply
criteria appropriate to a student's instructional program

5. the provision for student and parental awareness of
instructional program goals and objectives

The focus of this practicum design was on developing a method for assisting

ec!ucati onal diagnosticians with transforming diagnostic information into spe-

cific educational plans for individual students. It was intended as a resource

to diagnosticians in developing comprehensive app aisal programs, in accord-

ance with the Texas Education Agency's Buliettn 711, "Administrative Guide

and Handbook for. Special Educati (1973 edition).

DEVELOPING A PRACT1OUNI DESIGN

Before the actual practicum design EBAS) is described, the practicum

director- feels it is necessary to define for the reader the responsibility of an

educational diagnostician and desc ibe his/her relationship to the practicum

design. For purposes of this p oject, the diagnostician was to be the person

having pri ary responsibility for conducting assessment of students referred

for Special Education services. The diagnostic or assessment process as

performed by a diagnostician was to be a prerequisite to the t plementation

f the practicum design (EBAS) within a school. This diagnosis refers to the

process of collecting information which would assist in the educational

(behavioral and/or instructional) management of a learner by indicating



appropriate instructional action. Diagnostic in ormation was then intended

to provide the basis for identification placement, and program formulation.

s of identification, this gathered diagnostic info mation was to

confirm the existence of an educational problem, and was to determine

eligibility for special p ogramming or services. Related to placement,

diagnostic infor ation was to assist in identifying appropriate instructional

en ronment(s) for a learner. Finally, in terms of program formulation,

it was intended to provide the basis for instructional planning.

The funct ons performed by a diagnostician relative to this practicum

design were to be twofold: 1) the provision of data utilized in the determi-

nation of a tudent's eligibility for special services and placement, and

2) the provision of instructionally relevant information required for program

formulation. Since eligibility and placement decisions were assumed as

prerequisites to the implementation of the practicum design (EBAS), the

primary role of diagnosis for this strategy focused on input for p gram

formulation. Inherent in the program design was the need for instructionally

relevant information upon which to base instructional planning. Specifically,

EB4S requires an instructionally relevant diagnostic approach to assessment.

It also requires a behavioral or fun al analysis of a learnerTs level and

style of learning as well as the specification of the extent to which that

learner does or does not possess the skills and abilities required for in-

struction leading to mastery.

14
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Instructionally relevant diagnostic info mation was to be derived from a

variety of sources: I) teacher observation 2) informal tests, 3) formal

tests, 4) diagnostic teaching, and 5) observation of testing behavior.

In order to assist diagnosticians with the implementation of EBAS, the

practicum director devised a "diagnostician's package". This component of

the practicum contained the following materials:

I. copy of completed diagnostician's ERAS manual

diagnostic information worksheet fo m

3. objective clusters fo m

4. summary evaluation report

5. educational program plan form

6. teacher instructional plan form

7. referral fo e-evaluation forni

Each of the above-mentioned forms and their ftinctions is descrnbed in detail

in the EBAS manual.

The success of the entire project depended upon the role diagnosticians

assumed in the implementation of the practicum design. Because they were

considered to be pri ary persons in the appraisal process, diagnosticians

were asked to formulate educational plans derived from instructionally rel-

evant evaluation data, consult with teachers and other personnel involved in

a student's instructional program, and monitor the effectiveness of the stu-

dent's educational plan. Once EBAS was operational in participating school



10

districts, the practicum director presumed that it would become an enduring

major resource to diagnosticians in carrying out these responsibilities.

The following outline briefly details the relationship of a diagnostician's

responsibilities in an ongoing appraisal program and his/her role rel tive

to the practicum design:

1. Referral: Referral was to be initiated when a pupil was

perceived as having problems which might have impeded

his achieve ent and/or adjustment. Having identified a

child with learning and/or behavioral problems, the teacher

then referred the student to his school's building screening

committee. Since the focus of EBAS was on pupils' re-

ceiving Special Education services, the referral step

represented the first action which might have resulted

in a student's participation in the instruction/evaluation

aspects of the practicum design.

Screening: Screening consisted of generating and com-

piling all im ediately available data on a referred child.

3. Data Analysis and Alte "ve- Data analysis required

that a designated committee (usually consisting of a

building principal, regular classroom teacher, Special

Education teacher, educational diagnostician and/or any

other person whose expert opinion might be required)



analyze and interpret the data available on referred

students, and on the basis of the available data deter-

mine appropriate further activity.

4. Comprehensive Invididual Assessment: Comprehensive

individual assessment consisted of the obseratton,

diagnosis, and identification of individual pupil achieve-

ment and/or adjustment characteristics. This form of

assess ent included the following factors: intelligence,

educational functio ing, socialogical variables, medical

and health factors, and e- otional and/or behavioral states.

Although it was intended to be implemented at the instruc-

tional level, the practicum design (ERAS) was dependent

upon individual assessment information as a basis for

planning a child's inst uctional program. EBAS further

insured a broad approach to assessment which focused on

instructionally relevant infor ation.

5. ARD Committee: The Admission, Revie , and Dis issal

Committee of a school is required try the Texas Education

Agency to be composed of at least three members, repre-

senting the areas of administration, instruction, appraisal

and/or Special Education. This step in the appraisal process

is mandatory prior to a student's placement in Special Edu-

cation services, in accordance with Texas' House ein 1126

17
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(See amendment to Senate Bill 230 mentIoned in the section

entitled STATEMENT OF THE PROBLEM) and also Senate

Bill 080 (pertaining to Student Right of Due Pri.. es This

committee considers available information for the purpose

of determining the eligibility of students for original a.sign-

ment, continued enrollment, and terminati n of Speciat

Education services. For the purposes of this practicum

exercise, 12 participating school districts were asked to

furnish a building principal, a regular classroom teacher,

and a Special Education teacher as contributing committee

members. The five diagnosticians involved in the project

tated among districts to serve on ARD Committees and

in special ca: a severely emotionally disturbed ch ld

or a student with an oppressive physical handicap), an out-

side consultant (psychologist, psychiatrist, physician)

would be called in to offer suggestions for the amelio-

ration of symptoms which prevented the child from profit-

ing in a Special Education Setting. At this step in th

appraisal proce s, following the determination of eligibility

a decision on a tudent's placement by his school's ARD

committee initiated EBAS relative to that student. Con-

tinuous information was provided to the ARD corn



from the diagnostician who se ved that s hool, related

to the effectiveness of the child's in -tructional program.

Dissimination: DissiminatiOn is the provision for the

dispersal of a written educational plan to all personnel

responsible for iniplernentatior, of a hild's instructional

program. This may Pe further suppo ted by confemnces

between supportive and instructional personnel. The

translation of accumulated appraisal information into an

educational plan was acco plished in this practicum

eercise by utilizing the educational program Plan and

the teacherrs instruction I. plan forms (see ERAS manual,

PP. 101-101c, 135). A child's educational plan (using the

two for s together) was developed jointly by a diagnos-

tician and teac:Ier(s) involved in the handicapped child's

st uct onal program duri g an initial planning conference.

At that point, the d agnosticia le relative to ERAS

involved providing leadership in the development of a child's

educational plan through tran lation of app eisal data into

inst uctionally relevant information. In addition, the diag-

nostician collaborated with all others involved in working

with a child (teachers, principal, school nurse, counselor,

etc.) in identifying instructional strategies, year-long

educational directions, and instructional goals and objectives.

19
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7. Evalua n: A tentative evaluation component for ERAS

consisted of (a) the ongoing process of determining the

effectiveness of each pupil's educational plan, (b) the

annual review of all Special Education placement decisions,

and (c) the periodic reassess ent of each pupil's eligibility.

A syste at'c follow-up was to be i stigated at intervals of

no more than three months, with evaluation information

being given at those ti es on the effectiveness of the plan.

Because of the ti e constraints imposed upon the practicum,

certain facto s of th s component (i.e. annual review of all

Special Education placement decisions) could not be exer-

cised within the ti e fra e of Septe ber-February. However,

after EBAS is operational within Collin County's scho Is for

an entire school year, all elements of the prarticum design's

evaluation component can be functional.

One of the major responsibilities of diagnosticians

involved with EBAS was to monitor the continuous effec-

tiveness of a learner's instructional place ent and educa-

tional program by conducting three-month assessments of

that learner's performance. The content of the EBAS

practicum design provided a resource for fulfilling

this responsibility.

20



TABLE I

Total personnel involved with EBAS project in Collin County

School District

Number of

Sp, Ed, Students

Grade Levels Covered

by Sp. Ed,

Number of

Sp, Ed, Teachers

Number of Regular

Classroom Teachers

Allen I, S, D, K-12 19

Anna L S.D. 25 1-8 1 14

Blue Ridge R, H.S. 18 1-6 1 11

Celina I . S. D, 49 1 2 18

Community IIS,D. 25 K-8 2 13

Farmersville D. 52 K-12 28

Lovejoy C.S.D. ii 1-7 10

Melissa R.S.D. 20 K-6 1 8

Princeton LSDI 40 K-8 2 13

Prosper 1.51 D. 16 K-6 1 11

Westminster 1,5. 10 1-5 5

Wylie I. S. D. 89 K-l2 4 88

Totals 406 K-12 22 194

21
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The concept of periodic retrieval of summary evaluation

information was incorporated into the EBAS design, as well

as a three-month assess -ent function. These sum -ary assess-

ments allowed for consistent and periodic checks of a learn r's

progress directly related to his instructional program.

for a student's summary asse sment evolved from two sources---

the sequential cumulation of the teacher's instructional plan

for s for that -tudent, and review/asses ent of the objec-

tive clusters forms pertaining to the student (samples of both

forms can be found in the ERAS manual, pp. 136 and 211)

which were incorpo-ated into the praoticum design. Based

upon what the student was taught and presu ably learned, that

student's cluster summary assessment represented a short-

form achievement test constructed by his teachers. The

accumulated information fro _ these sources provided a

basis for sum ary reports by educational diagnosticians,

teachers, and others involved with the student. These

reports were used as supplemental information to assist

personnel in repo -ting student progress, in modifying

a student's educational program and instruction, and in

making recommendatons regarding placement. The re-

sults of this periodic summary assessment were reported
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campuses. She also relied on the services of the Region 10 Educational

Service Center in Richardson, Texas, which serves all of the school dis-

tricts in the Collin County complex.

The Time Factor

Due to the limitations placed upon the practicum exercise because of a

fixed time constraint for the practicum director (deadline of February, 1976),

a time schedule was drawn up for the first semester of the 1975-76 school

year. Because of these constraints, some areas of the EBAS design (i.e.

annual review of all Special Edu on placement decisions, a step intended

to be taken at the end of each school year) could not be completed although

they were written into the EBAS manu 1.

A schedule of personnel involved in the practicum design and time

expended on the EBAS project follo

TABLE 2

Time schedule for personnel involved in E _S p ect

personnel individual clock hours combined clock hours

1 practicum director 600

5 ed. diagnosticians 240 1200

22 Sp. Ed. teachers 12 264

194 reg. classroom teachers 14 2716

406 Sp. Ed. students vi 609

TOTALS 628 867 5389

2 4
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on the sum ary evaluation report form e ERAS manual,

pp. 150,150a). Thi_ form provided a format for submitting

pupil progress reports based on information derived from

the teacher's instructional plan and objective clusters forms.

Information on each student participating in EBAS was

retrieved by educational diagnosticians from others involved

with the child; the diagnosticians were then responsible for

bringing this information before the ARD com ittee in that

student's school and carrying out p ocedures and ta_ ks,

along with a Special Education supervisor, to assure coor-

dination and continuity by personnel working with a particular

child.

ASCERTAINING THE REQUIRED INPUTS

Human Efforts

Persons included in the i plementation of EBAS within participating

school districts in Collin. County, Texas, were five educationai diagnosticians

employed by the Collin County Special Education Co-op, regular classroom

teachers in the 12 school di -tricts served by the Co-op, and Special Education

teachers within those same districts. A breakdown of those involved in the

EBAS project is as follows:

25
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TABLE 3

Personnel responding to a needs assessment
of revised appraisal processes for Collin County

Personnel No. of Questionnaires Sent No. of Responses
i

of Responses

Ed. Diagnosticians 5 5 tOO

Sp. Ed. Teachers 22 20 ,

Regular Classroo
Teachers

194 126

TOTALS 221 151

A sample of this questionnaire can be found in APPENDIX A o

practicurn report. From responses ade to interrogations in this

questionnaire, the practicum di ctor could ascertain the attitudes of

diagnosticians and teachers toward Special Education services in Collin

County schools. The expressed concerns were taken into account when

the d'agnosticianTs EBAS manual was developed. TABLE 4 -ho .s the

breakdown of responses to the pre-practmum questionnat

26



TABLE 4

Responses to questionnaire concerning needed competencies

in specific areas of Special Education instruction

AREA !1NDER DISCUSSION POSITIVE REACTIONS NEGATIVE REACTIONS TOTAL

1. Planning Effective Staff

Development Programs

(Need to

Improve Skills)

(Regard This

Extremely Imp tent )

(No Need To

Improve Skills)

(Regard This Ex-

tremely Unimportant)

92 87 59 64 151

Counseling Services 46 60 105 91 151

Appraisal Personnel 90 118 61 33 151

Instructional Skills 107 124 44 27 151

5. Curriculum Development 86 107 65 44 151

6. Supervisor/Consultant

Services 39 57 112 94 151

Materials Services 79 83 72 68 151

27
28
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This number of individuals is lower than originally esti ated in the

proposal for this practicum exercise, due to legislation passed by the Texas

Legislators in August, 1975 (H.B. 1126) which froze funds and numoers of

Special Education personnel to be hired in the state for the 1975-76 school

year. The Collin County Co-op was originally eligible to increase its num-

ber of Special Education teachers from 22 to 39, thus more evenly di trib-

uting teacher loads by grade levels; however, the Co-op's program was

forced to re ain as it was in 1974-75, with some teacherst covering a great

number of grade levels within One classroom. For this reason, the practicum

director and diagnosticians involved in the EBAS project found that it was

decidedly more tirne-comsuming and difficult for those teachers to partte-

ipate as effectively in certain parts of the project. More will be said about

this problem in sections of the practicum report entitled EXECUTING THE

PRACTICUM and EVALUATING RESULTS OF THE PRACTICUM.

Facilities and Other Means

The practicum director, who is a member of the supportive personnel

of the Collin County Co-op, had access to the facilities of the central Co-op

office and all students' files which are kept in that office, as did the educe-

tionaL diagnosticians connected with the enterprise. Because the greater

part of the EBAS practicum design involved working directly in the schools

with Special Education and regular classroom teachers the precticum

director had at her disposal 12 school districts with a total of 20 separate
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The practicurn design was developed during the summer of 1975, and was

introduced into participating school districts of the Collin County Co-op in

September, 1975. Although the EBAS project was designed to be conducted

over a period of an entire school year, for the sake of expediency it was

piloted in a one-semester ti e fra e. Were the design to have been imple-

mented for a complete school year, the aforementioned time schedule

(TABLE 2) would have been approximately doubled.

EXECUTING A PRACT1CUM

At the outset of this practicum exercise, the practicum dire- or sent to

each regular classroom teacher, Special Education teacher, and educational

diagnostician to be involved in the development of the EBAS project a ques-

tionnaire relating to their perceived competency requirements for their

respective positi ns. From replies received pertaining to certain areas

of concern, the practicum director could determine a needs assessment

regarding the role of the educational diagnostician as it related to plemen-

tation of programmed instruction for exceptional children in the schools.

Due tc a ruling by Texas' 64th Legislatu_ e in July, 1975, existing Special

Education units over the state we_-_ not increased from the 1974-75 allocation;

therefore, the nu ber of personnel participating in the EBAS project was

smaller than that originally subi-itted in the practicum proposal.

Persons participating in the pre-practicum questionnaire and their

frequency of response were as follows:

3 0
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As the ERAS manual was in 'he developmental stage, it became apparent

to the p acticum director that one of the most difficult processes of the

pra ticum design would be the evolvement of workable forms to be used in

the functional aspect of the practicum exercise. The forms to be included

in the manual had to be as brief and "to the point" as possible, yet com-

pletely operable and comprehensive so as to cover all areas of need and

meet tate-adapted cr teria for Special Education. It was also imperative

that all forms be coordinated to the effect of not contradicting one another.

This stage of the practicum design required the better part of two months'

effort. A detailed description and purpose of each of the forms developed

for the ERAS project can be found in the ERAS diagnost cian's manual.

After the ERAS forms were completed, the practicum director met with

the director of the Collin County Co-op and its board of directors to obtain

permission for implementation of the practicum design within the Co-op's

part cipating school districts. explained that the ERAS practicum

design was intended to be a quality-control check to determine whether a

child's educational needs were being met. Also, regular teachers as well

as Special Education teachers and diagnosticians were to be involved in

writing specific educational plans that would hopefully change the behaviors

of exceptional children to make them more acceptable to those teache s

Permission was granted for the practicum design to be effect d at the outset

of the 1975-76 school year, with an introduction to the ERAS project being

given to diagnosticians th ough a three-day workshop prior tO that ti e.
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In August of 1975, while n-service sessions for regular and Special

Education teachers were being conducted in their respective school districts

within Collin County, the fi diagnosticians who were to be involved in the

practicum exercise met with the practicum director for their workshop at

he Region 10 Educational Service Center, which serves Collin County's

sch -1 districts as well as 69 other districts in northeast Texas. Two days

were spent in orientation and familiarizing the diagnosticians with the EBAS

format and with the forms which were t- be used in the practioum design.

On the third day of the workshop, the pr ticum director took with her to

the Center five children, selected from Collin County schools' Special

Education programs, to be used in an act al testing and programming sit--

uation. This __-as done so that each of the diagnost cians could apply the

EBAS technique to a practical situation, and to determine whethe- the

diagnosticians would see EBAS as a feasible concept that could be used in

public school settings. (The testing component of the EBAS model took

approximately 'Ili- 2 hours per child, depending upon the type and severity

of the child's handicap. Diagnosticians were not briefed on the ch ldren

in advance ). One.diagnostician complained afte. .-ard because the child

assigned tb her (a learning disabled student) took almost twice as long to

complete the testing feature of the project as did a mentally retarded child

assigned to a other diagnostician. The practicum director explained that

this disparity was to be expected in this case since the disabilities of the

test group were already known (to the practicum director) and that most
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mentally retarded children normally did not perform as well on the test items

as did learning disabled children. Ho ever, depending upon the test setting,

a child's emotional state at the ti e of testing, and rapport with the exam-

iner, certain children with different types of handicapping conditions might

perform equally well or poorly on the different tests in the ERAS battery.

All d agnosticians agreed that the practium project appeared to be a

able concept, with a format uniformity that could be applied in all Collin

County schools' being one of its strengths. Concern was expressed over

teachers' being able and willing to use the ERAS for s and that a great

deal of the diagnosticians' time would be used in test ng rather than in giv-

ing input for educational plans. The overall tone of the workshop was

optimistic.

When school started, all new referrals for Special Education classes

in Collin County schools were deferred for the first three weeks. This was

accomplished with the cooperation of building principals and district super-

intendents in order that diagnosticians might have ti e to familiarize

Special Education and regular classroom teachers with the EBAS concept

and their expected roles in the practicum exercise. It was explained to

teachers and administrators that all information pertaining to a "Plan A"

student served through the ERAS project would need to be cor lated in

order to effectively draw up an appropriate program for that child. For

that reason "EBAS teams" would be set up in each school, and would consist
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of a diagnostician and all teachers involved with a child. (A diagnostician

would serve on several "teams" within a school).

When the EBAS teams were effected, they received referrals approved

by the schools' ARD com- ittees and proceeded to write master educational

see EBAS manual, pp, 101-101c) for those students coming into Spe-

cial Education for the first ti e. The teams also updated master educat onal

plans for students already in "Plan A" classes. Some problems arose at

this stage of the project, because the question arose as to who (besides a

psychologist or diagnostician) was able to as ertain which children were

actually eligible for placement. Also, there was some question as to what

type of specific educational plan could be written that would be helpful to

both a regular classroom and Special Education teacher.

It was agreed that the teachers involved in writing educational plans

would not be evaluated on the basis of writing behavioral objectives. The

practicum director felt that unrealistic goals would be written into the plans,

and th-t the main thrust of the EBAS project (continued student eligibility

for "Plan A" as determined by student progre ) would be mis-directed.

The ERAS tea -s also wrote one teacher's instructional plan, to assii

teachers with learning to use that form (see EBAS manual, p. 135) and how

to cor elate it with the master educational plan for a child. Diagnosticians

explained to teachers how to integrate d agnostic information about a
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student into his instructional program 'ng. The master educational plans

used in the EBAS project were designed to be general educational goals for

a child for a period of approximately three months. From those general

educational plans, the more specific instructional plans were extracted,

and finally, from the instructional plans a teacher was to evolve her daily

lesson plans for each child. Utilization of a teacher's infor ati n about a

ch ld (daily progress, anecdotal notations, health information, etc.) was

to be integrated into programming for that child, as was diagno infor-

mation. Diagnosticians also stressed to teachers the importance of sys-

tematic accumulation of materials and information that would assist th m

with the actual teaching process. This accumulation would serve as a

quality control of their teaching. It was further emphasized that if a good

profile chart of a child served by the EBAS system could be drawn up upon

his initial entry into "Plan A", then the process of hav ng to "start all over"

every year with that child could be eliminated and any teacher who came in

contact with him in succeeding years could follow his sequential progress.

The time schedule for an EBAS team as it pertained to one s.udent was

set up as follows: the complete team (educational diagnostician and all

teachers involved with a child approved for "Plan A" by his school's ARD

committee) met and wrote an educational plan and an initial teacher's

instructional plan for that student. The team disasse bled, and the teache

individually followed the educational and instructional plans for six weeks
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developing their daily lesson plans from those two documents and upda ing

their instructional plans every two weeks. At the end of the six weeks, all

teachers re-assembled, without the diagnostician, to compare input concern-

ing the child and to again update the child's instructional plans in order to

best meet h s educational needs. This was repeated at the end of the 10th

week, with all teachers once again presenting their findings and looking at

problems still occurring. At the end of the 12th week of the child's placement

in "Plan A" Special Education, the entire EBAS team re-assembled t- eval-

uate the child's progress and to determine whether continued Special Education

placement was to be necessary in order for that child to successfully function

in a public school setting. This 12th week approximately coincided with the

90-day review period for every "Plan A" student in Texas that is stipulated

by the Texas Education Agency in its Bulletin 711: "Ad .nistrative Guide

and Handbook for Special Education" (1973 edition).

The practicurn director found it necessary to start slowly and simply

when implementing this practicum exercise in school districts so as to

avoid confusion and subsequent resentment among teachers. She found it

necessary to defend the EBAS concept to Special Education teachers as

well as regular classroom teacners, since most Special Education teachers

in the Collin County Co-op had had unpleasant previous experiences with

attempting to write educational plans for their students. However, when

those teachers found that the EBAS concept did not place diagnostic demands

upon them, but rather a year-long directive with three-month cycles, they
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were receptive to the system. If, in some cases, teachers felt they were

unable to state year-l_ng directives for certain students, the ARD com ittee

in those students' Gchools ---e_ -e then to state the directives. The ARD

mittees were ultimately responsible for proving that children were

actually eligible for contin,:ing Special Education placement. In such cases,

teachers could state three-month g -I- as part of the ARD com ittee's

year-long directives, thus updating and revising the directives.

Because of time constraints placed upon the practicum director to nnish

this practicurn report, only bdvo elements of the evaluation component of

the EBAS model were completed at the ti e of this writing. However, the

reader can be assured that the entire EBAS project, including an annual

review of all Special Education placement decisions for participant districts

in 1975-76, will be carried out.

EVALUATING RESULTS OF THE PRACTICUM

There were several meaningful results of this practicum exercise, from

which the practicurn di ctor plans to draw valuable information when re-

vising the EBAS manual and expanding the concept to include additional

resources. The most significant finding cf this practicum project was that

at the present ti e Texas schools which implement "Plan A" Special Educa-

tion practice that which amounts to a dual appraisal process. The first, and

most com only applied, type of student evaluation pertains to student place-

t and the determination of student eligibility for Special Education services
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through data presented to an ARD committee. The second type of appra

considered by most school personnel to be of lesser importance, concerns

veritable programming of students within class_ -o settings. All resources

(personnel, materials, facilities) have been geared by the Texas Education

Agency to the first type of appraisal. The practicum director found it ini-

tially difficult to conv'nce teachers that productive programming of students

could be feasibly effected from existing test results, and that they (teachers)

could develop the expertise to produce adequate individualized progra de-

signs for different type of students within the same classroom.

After educational diagnosticians had worked with regular classroom

teachers for approximately a month to assist them with 'mplementation of

the EBAS project, the diagnosticians reported that the majority of those

teachers still could not apply teaching --_ethods or adapt materials to fit the

needs of individual students, based on diagnostic findings regarding those

students. The teachers in question told the diagnosticians they had not been

prepa -d (at the university level) to recognize the symptoms of specific

problems of students; therefore, they felt incapable of dealing with handi-

capped children in their classrooms. Also, Special Education teachers who

had been ce- ied prior to 1970 had received training in only one a ea of

special educational teaching in order to qualify for their certification, and

were accustomed to teaching children having one major handicapping condi-

tion .e. a teacher certified to teach t ainable mentally retarded children
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would have been 1 mited to teaching 6-8 students with 1.Q. Ts in the 30-50

range). When "Plan A" Spe 'al Educat _n introduced the resource classroom

concept into Texas' schools, many special educators were ill-prepared for

the conglomeration of students with different handicapping conditions they

were expected to receive and teach. Those te-chers had been dependent

upon an outside source (psychologist or regional Education Service Center)

to give specific teaching suggestions for their students, and were unaccus-

tomed to preparing complete educational programs for their students. Some

previous attempts at writing students educational plans had been undertaken

by Collin County Co-op's spe -ial educators during the 19741-75 school year,

but there was no organized supervision of the undertaking and the overall

result was unsatisfactory. Those teachers also felt they were not offering

their students an environment condusive to xi al learning, but seemed

unable to offer a solution to that problem. Both regular and Special Educa-

tion teachers were outwardly accepting of the EBAS concept; however, a

great number of the teachers who participated in the practicum exercise

appeared to be inse u e in their roles of implementing the project within

their respective schools. This insecurity was possibly the result of inade-

quate orientation and preparation of the teachers on the part of the practicum

director and diagnosticians who were involved with the practtcum exercise.

Diagnosticians participating in the EBAS project found that because

Ileir time was filled with the testing of prospective "Plan A" students,
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they were unable to spend a sufficient amount of time assisting teachers

writing their students' educational plans. This was possible due, in_addition

to the afore entioned circumstances, to the fact that because the EBAS pro-
f,

ject was a pilot program, teachers required more assistance than they would

have, had they been experienced in using the EBAS process. Additionally,

the diagnosticians' test data was found to be irrelevant to many teachers'

programming of students. This might have been due to one or both of two

causes: 1) teachers could not relate test data to programming, and/or

2) diagnosticians' terminology was not comprehensible to teachers. Sev-

eral teachers who participated in the project, as well as all of the involved

diagnosticians, remarked that a sho tage of diagnostic personnel presented

a problem, with regard to consultative services, surrounding the preparation

of educational plans and teacher instructional plans. Teachers felt the need

to be guided in a more personal sense when seeking to implement the EBAS

concept in their classrooms.

As it was mentioned in an earlier section of this pract_cu eport

(DEVELOPING A PRACTICUM DESIGN), referral of students for "Plan A"

Co prehensive Special Education is a vital component of an on-going apprais-

al process. Particularly during the first few weeks of the ERAS project's

being introduced into schools, refe ral procedures for students were handled

in various ways by thfl diagnosticians working within those schools. In many

cases, referral info . ation w=s not adequate for processing by an ARD com-

mittee. Thi- problem made the practicu director aware that in sptte of
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uniform referral for- which were used in each school, orientation concerning

the use of those forms was not extensive enough to ensure that the forms

would be used uniformly. Certain secti ns of the forms e. a child's past

testing records; background information on a child's classroom performance)

were not emphasized in some of the schools as being information which would

be vital to the successful programming of a child. This inconsi tency in the

completion of all necessary forms soon became an apparent weakness in the

early stages of the project, and so was corrected as the project progressed.

So_ e teachers expressed frustration regarding the evaluation of objec-

tives they set forth for their students in educational plans and instructional

plans. A question repeatedly heard was, "Should there be different objec-

tives for different students?" The major concern seemed to revolve around

teachers' attitudes tows d approaching tasks they were asked to perform

(i.e. in their eyes, processes became more important than planning; con-

versely, the diagnosticians assisting the teachers tressed planning more

than processes). Since behavioral objectives were not an evaluative entity

of the EBAS concept, teachers relied on the following constructs to assist

with their objectives formation: (a) inter: ity, which related to the amount

of attent on required for an individual child and would determine correct

grouping procedures; (b) content, which pertained to subject matter and

teaching strategies; and (c) location, which related to the appropriateness

of a child's surroundings for maximal l a ning benefits.



Regular classroom teachers were more receptive to serv ng exceptional

children in their classes within the EBAS concept than was anticipated by

Special Education teachers. In a few cases, Special Education teachers

who had been teaching self-contained classes evidenced a possessive attitude

toward their students and were reluctant to recommend mainstreaming

those children for a portion of the school day. The only concern expressed

by several regular classroom teachers concerned the presence of exceptional

children in their classrooms when standardized achievement tests were to be

administered. Those teachers felt that the ad inistrato s in their particular

school districts would not want the expected lower scores of exceptional stu-

dents to be reflected in total class scores, as these scores might reflect

upon the quality of education provided within those districts. (In some of

Collin County's participating school districts, achievement test scores are

published, by grade level, in the local newspapers; also, in several districts,

faculty members are rehired on the basis of their classes' performances on

standardized tests). Since achievement tests will not be given in Collin

County's schools until April, 1976, the practicum di ctor will have time

to work out this problem with local administrato before that time comes.

At the present ti e, the practicum director feels that in order to maintain

an equivalent amount of fairness to both regular and Special Education stu-

dents in regard to achievement testing, the Special Education students

should be tested on an individual basis with an instrument such as the
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Peabody Individual Achievement Test. The tests would be administered by

the Co-op's diagnosticians. While this procedure may seem to be unneces-

sarily time-consuming, the practicum director feels that more objective

test scores can be obtained in this manner rather than if the tests ere

administered by teachers who might be tempted to "pro pt students.

Then, if administrators do not object to a comparison of how exceptional

children fare in regular classroom settings to the performances of no mal

students, the exceptional children could also take the regularly-scheduled

achievement tests with those classes and the two scores could be co pared.

The attitudes that will be displayed by teachers and administrators to excep-

tional students' acceptance in such a competitive situation will be an inter-

esting side result when the EBAS project is completed at the end of the

school year.

On a questionnaire sent by the practicum director to both regular classro m

and Special Education teache-- the teache reception to the EBAS project

was requested. On a five-point scale ranging fro livery effective" to

"no response" the following reactions were obtained:



TABLE 5

Teache 's Reactions to the Effectiveness
of the EBAS Project wittiin their Classrooms

kL NO. OF TEACHERS
EICIPATING IN ANSWERING
3TIONNAIRE

VERY
EFFECTIVE

MODERATELY
EFFECTIVE

NOT VERY
EFFECTIVE

NOT AT ALL
EFFECTIVE

NO

RESPONSE
NO. NO. % NO. % NO. % NO. %

151 50 33 47 31 30 20 15 10 9 6

45



37

A second questionnaire, a sample of which can be found in APPENDIX B,

of this p acticum report, asked teachers to rate the effectiveness of the

student& educational plan forms with which they were personally involved.

The teachers' reactions to this questionnaire were as follows:
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TABLE 6

Teachers' Reactions to Effectiveness

of Educational Plan Forms

TOTAL NUMBER

OF TEACHERS

PARTICIPATING

IN ANSWERING

QUESTIONNAIRE

ED. PLAN WAS

THOUGHT TO BE

EFFECTIVE

DEVICE

ED PLAN WAS

CABLE TO

STUDENT

NEEDS

TEACHER WAS INVOLVED

FORM4T

TEACHER RECEIVED

ADEQUATE HELP FROM

DIAGNOSTICIAN

C. S,E, R,C, S.E. R,C, S,E, R,C. S.E,

No, %

29 30

No.

23 7

No.

22 2

No,%

13 40

No.%

5 5

N .

1 31

No, %

3 3

No,

8 24

REGULAR CLASSROOM 96

SPECIAL EDUCATION 33

TOTAL 129
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The practicum director has ascertained that the overall tentative results

of this practicum exercise has been positive, judging from changes in stu-

dent behaviors. A diagnostic/prescriptive match is difficult to attain; there-

fore, if ERAS is to become a successful system for implementation of Special

Education in Collin County's schools and other school distri ts, there will

need to be more concentration on teacher instruction in the use of the EBAS

model, and also a more thorough orientation will have to be developed so that

all person el involved with this pro ect will beco e fa Uttar with its different

c mponents and can use them to more effectively program exceptional children

to attain their maximal potential for learning.

SUGGESTING FURTHER APPLICATIONS

While the practicum director feels that this practicum exercise has been

satisfactory to the extent that the model developed for this project has proven

to be workable in Collin Coun '5 schools, there has been a need demonstrated

for refinements in the areas of orientation and in providing specific guidelines

for teachers to use when working with the EeAs system. This will be espe-

cially important when the practicum director will not be present to personally

direct the project within a school. When these improvements have been devel-

oped (see section of this report ent fled FOLLOWIN( UP) to the satisfaction

of the practicum director, she will take the project into other Texas school

districts which participate in cooperative arrangements similar to that in the



schools in Collin County. The practicum director has contacted Dr. Marian

T. Giles, noted author and educator in the field of Special Education and

has obtained permission to work with Dr. Giles in the implementat on of this

project, in conjunction with other experimental programs wh ch emphasize

adaptive behavior techniques, during the 1976-77 school year. Dr. Giles,

using materials prepared by Dr. Jane Mercer from the University of

Southern California,at Riverside (Ca.), plans to concentrate on the

provement of services to exceptional children in 14 sm 1ler school districts

in west Texas. (School districts in that area of Texas are small and rather

isolated, and so almost all districts with the exception of a few are me bers

of cooperative.programs). Dr. Giles has agreed to include the EBAS model

in her format in some of the districts. Due to economic problems and also

because of parent complaints similar to those mentioned in the section of

this paper entitled STATEMENT OF THE PROBLEM, the Texas Education

Agency is currently taking a close look at the numbers of children served in

Special Education classes and is also scrutinizing the handicapping conditions

of those students. It seems i perative at this time that programs which are

practical and can be understood and applied by personnel in schools of varying

size and which may or may not have resource consultants at their disposal,

will be necessary for the continued success of "Plan A" Special Education

in Texas. If the improved EBAs model demonstrates a fulfillment of some

of the needs of educators who work with exceptional children, and if th- e
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educators can master the required tasks and exhibit confidence about their

roles in the EBAS project, then the pra ticum director will present the

fined model and accompanying statistical evidence to appraisal personnel

at the Texas Education Agency with the request that it be implemented in

numerous other school districts throughout the state. Also, if the project

does prove successful to the point of being introduced to the state education

agency, the practicum director will contact a publishing agency in order to

obtain copyright power of the EBAS model so that the testing and programming

procedures contained therein will not be altered.

FOLLOWING UP

In examining the results of this practicum design, the practicum director

found that the weakest areas of the design appeared to be the orientation of

personnel who were associated with the project, communication with teachers

involved in the project concerning their roles and the tasks they were ex-

pected to perform, and the need for development of a time line for the sequen-

tial progress of the EBAS project.

If the EBAS model (p acticum design ) is to be successfully refined and

expanded so that it can be carried into school districts of diffe nt sizes

and can be effectively implemented in those districts by local personnel

(without the personal oversight of the practicum director) then cla ifiee

expansion of the three aforementioned weaker components will be essential



to the project's advan e ent. The p acticum director will have completed,

before the beginning of the 1976-77 school year, two additional manuals

pertaining to the ERAS project. The first will be entitled "Orientation

Manual", and will be designed for all personnel involved in implementing

the ERAS project within a school district. The pri arY function of this

orientation manual will be to furnish an outline regarding the ERAS model,

which may provide valuable experience and insight to further the cause of

Special Educatton. The orientation manual will contain the follo ing

ele ents:

1. an introduction to ERAS, which will include an overview of

the ERAS model and an explanation of terminology used in

that model

2. explanation of the underlying concepts in ERAS, which

will explain its basic principles, will look at the ela-

tionship between evaluation and instruction, will give the

advantages of an educational based appraisal system, and

will interpret the intent of EBAS

reasons for the importance of appraising pupil performance,

which will take into account an examination of students' of cogni-

tive and social behavior, will explain the use of evaluation data,

and will look at e luat on as a basis of coordination and corn-

- munication among staff me ber
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4. examination of the basic features of EBAS, which will

contain an overview of EBAS as an interface in the appraisal

process, will incorporate a discussion of the appraisal process,

and will enu erate the major components of the elements of

the EBAS project

definitions of FBAS roles, which will include those of the

ERAS team, ARD committee, building principal, educa-

tional diagnostician, Special Education teacher, regular

classroom teacher, student, and parents

6. explanation of the implications of EBAS for the improvement

of instruction, which will deduce the contributions of EBAS

to the improvement of instruction, and will examine the impli-

cations of ERAS in curriculum planning and program develop lent

7. survey of the for ative develop ent of EBAS, which will

scrutinize the development, field testing, and revision proce-

dures employed in EBAS, and will review implications for

EBAS and in-service training

A teacher's manual, to be contained in a teachers package, similar to

the "diagnostician's package" prepared in the original practicum design,

will include a specific description of a teacher's role relative to the EBAS

model and an explanation of the resources essential for participation in the

EBAS p ject inside a school district. Within the materials designed for



use in the Educational Based Appraisal System, the term "teacher

(to be used in the teache s package) will refer to any person having the

responsibility for planning and rproviing instruction. This might apply

to a regular classroom teacher with an exceptional child in his/her room

for a Special Education teacher. Even though these teacher(s) may assume

varying degrees of instructional responsibility within the EBAS model,

each may conceivably be accountable for some aspects of the instructional

program. Not only can the areas of instructional responsibility vary among

teachers, but also the commitment each makes to EeAs. The practicum

director assumes that with i proved infor ational resources available,

Special Education teachers will make complete corn ii e t to EBAS. Other

teachers will have the choice of making a total commitment, gradually as-

suming increasing responsibilities, or participating in a consulting capac ty.

The teacher's and diagnostician's manuals will contain so e overlap in

content, although they will be written for two different users. Diagnosticians

might find the teacher's manual informative; conversely, some aspects of

the diagnostician's manual will be helpful to teachers. Through participa-

tion on an EBAS team, teachers and diagnosticians can share information

from their manuals as specific topics occur.

Tentative contents of the teacher's manual will be as follo

introduction to the "teacher' package", which will include

a des motion of the manual itself and a description of other
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components of the package (teacher's ins ructional plan)

objective cluster forms, and objective cluster summary

check)

2) description of a teacher's role which will give an account

of the teacher's role as a member of an ERAS team, a

description of the teacher's le in ERAS, and a summary

of the skills needed to part cipate in the ERAS model

copy of a teacher's instruc tonal plan, with detailed state-

ments about each of the areas within the teacher's instruc-

tional plan

4 infor ation concerning instructional objectives which will

include guidance about the use of instructional objectives,

a definition of an instructional objective, how to recognize

instructional objectives, the writing of instructional ob-

jectives, how to analyze and evaluate instructional objec-

tives, and how to develop criterion measures

5) description of pu il performance assessment, which will

contain details of an informal assessment, a cluster pro-

file similar to that in the diagnostician's manual, a

summary assessment, and instructions for accessing

incidental learning

6) details of planning activities, including the selection of

activities specific to instructional objectives, selection
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of activities appropriate to a student's ability level description

of the activities, evaluation of the activities, and a copy of

the activities section of a teacher's instructional plan

7) information concerning the selection of ma erials, which will

enumerate methods of selecting materials specific to in-

uctional objectives, ways of developing materials specific

to instructional objectives, procedures for determining the

availability of materials, methods of evaluating materials,

and a copy of the materials section of a teacher's instructional

plan

8) exa ples of reinforcers, which will include information

concerning the pinpointing of target behaviors, selection of

reinforcers, and ialuation of reinforcers

information concernin9 the involvement of others in the

EBAS project, particularly students, parents, and

other teachers

The EBAS practicum design, with the afore entioned refinements,

will represent one alternative or model among many which may provide

answers in a logical way to some of the problems that have arisen rel-

at ve to student evaluation and placement in Special Education services.

While the practicum director is not attempting to suggest that Educa-

tional Based Appraisal System is "the answer" with regard to
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processes, procedures, and materials, she does propose that EBAs does

in fact seek to find answers to questions raised by the need to develop the

appraisal process as a quality control mechanism for:

1. providing an appropriate, balanced instructional program

for each child.

2. Assuring commun cation, coordin-Aion, and effectiveness of the

instructional program by providing appropriate interfacing of

regular and special educational services, personnel, respon-

sibilities, and roles.
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COMPETENCY

Counseling Services Personnel

Demonstrating a knowledge of the charac-

terics of the exceptional child and the

terminology used in describing those

characteristics,

Recognizing special needs of individual

exceptional children,

Serving on and making a meaningful

contribution to a "Plan A" team.

Demonstrating knowledge and applica-

tion of the state guidelines for special

education, as set forth in the Admini-

strative Guide3 Handbook for Special

Education, Bulletin 711, Texas Educa-

tion Agency, as well as that policy set

forth by the local education agency.

Providing appropriate input into the

total educational environment of the

exceptional child.

Demonstrating knowledge and accep-

tance of the cultural and ethnic groups

served by the counselor's individual

school and to effectively communicate

with students, vrents, and community

represented by various cultural back-

grounds.

Cornmun Liaison Personnel

In Our Co-op ,.

Definitely

Need to Im-

prove Skills

Need

No Skills

Improvement

(circle your answer)

1 2 3 4 5

12345

1 2 4 5

2 4

2

1 2 4

12345

This Competency

Is
V----

Extremely

Important Imp -tant

Not

Important

(circle your answer)

5 3 0

5 3 0

5 3 0

5 3 0

0

5 3 0

3 0

6 0



COMPETENCY

(Counseling Services Personnel continued)

7. Knowing individual school and state

requirements for graduagion.

Being able to use appropriate instruments

for evaluating the effectiveness of the

counselor's interaction with district

personnel and the overall effectiveness

of the counseling program within the

local education agency.

9. Employing effective human relations

skills.

10. Recognizing the need for positive

public relations efforts.

11. Knowing the appropriate referral agencies

available within the local community, and

developing a current list of appropriate

state and national referral sources.

12. Working with all staff and patrons,

including parents, teachers and

students.

ommunity Liaison Personnel

In Ours Co-op .....
This Competency

Is ....
Definitely Need Extremely Not

Need to Im= No Skills Important Important Important

prove Skills Improvement

(circle your ans er) circle your ans we

1 2 4 5 5 3

12345 5 3 0

12345 5 3 0

12345 5 3 0

2 4 5 5 3 0

2 4 5 5

2

62



COMPETENCY

(Counseling Services Personnel continued)

13. Demonstrating skill in communication

with parents about individual special

educational programs available to the

child, creating a receptive climate,

and listening effectively to the parent

as he identifies his own feelings and

concerns for the child.

14. Demonstrating an ability to interpret

results or appraisal to parents and to

describe the educational programming

and make suggestions for the home

management of the child.

15 Knowing school policies regarding testing

information that can be given to the

parents and knowing the new state law

regarding open records policy and the

new family code.

1 Interpreting student needs and strengths

to parents and school personnel in an

understandable way.

17. Demonstrating an ability to provide

leadership skills in group dynamics,
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Communi Liaison Personnel

In Our Co-op

Definitely Need

Need to Im- No Skills

prove Skills Improvement

(circle your answer)

1 2 3 4 5

1 2

1 2 4

This Competency

Is .. .

Extremely Not

Important Important Important

(circle your answer)

5 3

g
u 0

5 3 0

5 3 0

0

5

61



PETEN Y

(Counselin- 5- vtees P n 1 continued)

18. Defining the special education counselors

role to students, teachers, and adminis-

trators.

19. Demonstrating an ability to assist stu-

dents with realistic personal, social

educational and occupational planning.

20. Demonstrate an ability to administer and

interpret standardized test information

geared to the specific disabilities of a

child.

Commun Liaison Personnel

In Our Co-op

Definitely

Need to Im-

prove Skills

Need

No Skills

Improvement

(circle your answer)

1 2 3 4 5

12345

12345

This Competency

Is

Extremely

Important Important

Not

Important

(circle your answer)

5 3 0

5

5

3

3

0

0
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COMPETENCY

Appraisal Personnel

1, Having a knowledge of the character-

istics of exceptional children and the

terminology used in describin- those

characteristics.

2. Serving on and making a contribution to a

"Plan A" team.

. Demonstrating knowledge and application

of the state guidelines for special edu-

cation as set forth in the Administrative

Guide 'iandbook for Special Education,

Bulletin 711, Texas Education Agency.

4. Applying knowledge regarding recent

action at the national level on behalf

of exceptional children.

5. Serving as a consultant (providing

direction) in the education of excep-

tional children,

. Demonstrating knowledge of the cultural

and ethnic groups served by his indi-

dual school.

7, Evaluating the effectiveness of his inter-

action with district personnel,
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-ItAppraisa ersonnel

In Our Cp-op

Definitely Need

Need to 1m- No Skills

prove Skills Improvement

(circle your answer)

1 2 3 4 5

1 2 4 5

1234

1 2 4 5

1 2 4 5

1 2 4

1 2 4

This Competency

Is .....
Extremely

Important Important

Not

Important

_ircle your answer)

5 3 0

5 3 0

5 3 0

5 3 0

5 3 0

5 3 0

5 3 0
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COMPETENCY

(Appraisal Personnel cOntinued)

Being objective in evaluating himself

and others

Establishing an aura of trust and

confidentiality.

10. Accepting new ideas.

11. Understanding the need for complete

appraisal.

12. Recognizing the importance of keeping

teachers informed of appraisal results.

13. Communicating effectively with students

and faculty.

14. Understanding the importance of student

home environment.

15. Identifying factors outside the student

which affect school achievement and

adjustment.

16. Demonstrating a broad knowledge of a

wide array of testing instruments.

69

AppraisaTgersonnel

In Our Co-op barn

This Competency

Is

Definitely

Need to Im-

prove Skills

Need

No Skills

Improvement

Extremely

Important Important

circle your answer) (circle your answer)

1 2 3 4 5 5 3

1 2 3 4 5 5

1 2 4 5 5

1 2 4 5 5

1 2 4 5
5

1 3 4 5 3

1 2 4 5 5 3

1 2 4 5

12345 5 3

1 2 4 5

Not

Important

0

0

0

0

0

0

(1)
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COMPETENCY

(Appraisal Personnel continued)

17. Demonstrating knowledge of appraisal

instruments appropriate to the various

types of student exceptionality.

18. Evaluating group test results and

effectively communicating results to

all publics.

Having the ability to implement a testing

program.

20, Serving as a consultant in selecting,

administering, interpreting, and eval-

uat'ing tests of academic aptitudes,

21 Administering and interpreting testing

instruments appropriate to the measure-

ment of psychomotor skills.

Having the skills requisite to systematic

and effective observation of student be-

havior in a variety of settings.

23. Demonstrating knowledge and evaluation

regarding special educational needs arising

from information processing breakdowns

in students aged 3 through 21,

71

AppraisalTersonnel

In Our Co-op ...
This Competency

Is .....

Definitely

Need to Im-

prove Skills

Need

No Skills

-17nprovement

Extremely

Important Important

Not

Important

(circle your answer) (circle your answer)

1 2 3 4 5 5 3 0

1 2 4 5 5 3 0

1 2 4 5 5 3 0

1 2 4 5 5 3 0

12345 5 3 0

1 2 3 4 5 5 3 0

1 2 4 5 5 3 0

1 2 4 5 5 3 0

72



COMPETENCY

(Appraisal Personnel continued)

24. Using the developmental scale of educa-

tionally relevant knowledge, skills, and

attitudes and the implications for de-

signing educational plans for the special

education student.

25. Using the principles of tests and measure-

ments relevant to the assessment of the

education student.

26. Designing and using information from

informal or non-test assessment that

has education relevance.

27. Demonstratino knowledge of learning

theory and the principles of human

growth and development.

28. Selecting and implementing alternate

instructional strategies which may be

used with the special education student.

29. Demonstrating knowledge and application

skill regarding the development of pre-

vocational and vocational skills in stu-

dents with occupationally limiting

characteristics as provided for in the

Cooperative School Program.

Appr-,-a-i-gersonnel

In Our Co-op

-
This Competency

Is .....
Definitely Need

Need to 1m- No Skills

Extremely

Important Important

Not

Important

prove Skills Improvement

(circle your answer )

1 2 3 4 5

(circle your answer)

5 3 0

12345

2 4 5

1 2 4 5

1.2345

2 4

12345

5 3

,

5 3

5 3

5

0

0

0

0



COMPETENCY

(Appraisal Personnel continued)

304 Knowing the specialized training op-

portunities for handicapped students.

3l, Demonstrating knowledge and evalu-

ation skill regarding instructional

materials and media available to spe-

cial education.

32, Effectively interpreting tests results to

teachers.

30, Using test results diagnosticially in pre-

paration of individualized learning

programs.

34, Writing written reports to the teacher who

will implement the educational plan.

35. Using the pupil assessment data and

formulating a written individualized

educational plan; interpreting, and

demonstrating the plan to the receiving

teacher,

06. Assisting teachers in utilizing appraisal

data for the improvement of instruction.

75

Appraislicsonnel
In Our Co-op

This Competency

Is Pi IP!

Definitely

Need to Im-

prove Skills

Need

No Skills

Improvement

Extremely

Important Important

Not

Important

(circle your answer circle your answer)

I 2 3 4 5 3 0

1 2 3 4 5

1 2 4 5 0

12345 3 0

1 2 4 5 5

123 4 5 3

13 4 5

123 4 5

76



COMPETENCY

(Appraisal Personnel continued)

37, Conducting in-service training for

teachers on utilization of appraisal

data.

38. Assessing interpersonal relationships

within local settings,

39, Demonstrating knowledge of group

dynamics.

40. Demonstrating knowledge and

application of local guidelines for

special education,
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AppreisalPersonnel This Competency IV
In Our Co-op ..

Definitely Need Extremely Not

Need to Im- No Skills

prove Skills Improvement

Important Important Important

(circle your answer) (circle your answer)

1 2 3 4 5 5 3 0

1 2 3 4 5 5 3 0

1 2 4 5 5 3 0

12345 5 3 0

1 2 4 5 5 3 0

Ui
-1

78
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COMPETENCY

Instructional Skills

I. Recognizing the characteristics common

to all exceptionalities including normal

learning, behaviors.

2. Identifying, sequencing, and imple-

menting the components of each skill.

Identifying desirable behavior for the

learner and setting appropriate goals:

4. Interpreting information from the apprais-

al process to determine the strengths and

weakness of the learner for an educa-

tional plan based upon correlation with

resource personnel and developing teach-

ing methods based upon the best aspects

of many approaches keyed to learner

needs,

5. Evaluating the influence of the learner's

cultural, psychological, and physical

environment in school achievement and

adjustment.

6. Using knowledge of the developmental se-

quence in reading for evaluating reading

skills in the learner,

79

Instructional Personnel

In Our Co-op

This Competency

IS ells.

Definitely

Need to Im-

prove Skills

Need

No Skills Extremely

Important Important

Not

ImportantImprovement

(circle your answer)

1 2 3 4 5

(circle your answer)

5 3 0

1 2 4 5 5 3 0

1 2 4 5 3 0

1 2 3 4 6 5 1 0

1 2 4 0

l 2 3 4 5 5 3 0

1 2 3 4 5 5

80



COMPETENCY

(Instructional Skills continued)

7. Having knowledge of various methods of

teaching individualized reading and other

language arts.

B. Using knowledge of the developmental se-

quence in spelling for evaluating spelling

skills in the learner,

9. Using knowledge of the developmental se-

quence in handwriting for evaluating

handwriting skills in the learner.

10. Having knowledge of various methods of

teaching handwriting and written

expression.

II. Using knowledge of the developmental se-

quence in mathematics for evaluating

mathematics skills in the learner.

12. Using test interpretations in selecting

methods for teaching mathematics.

13. Having knowledge of vartous methods of

teaching mathematics.
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Instructional Personnel

In Our Co-op

This Competency

IS I # #

Definitely

Need to Im-

prove Skills

Need

No Skills

Improvement

Extremely

Important Important

Not

Important

circle your answer)

1 2 4 5

(circle your answer)

5 3 0

1 2 4 5 5 3 0

1 2 3 4 5

1 2 4 5 0

1 2 3 4 5 5 3 0

1 2 4 5 3 0

1 2 3 4 5 5

1 2 4 5 5

82



COMPETENCN,

(InOruoftnal SkUs continued)

14. Applying and evaluating knowledge of

scooei sequencel and methodology for

developing social perception and skills

in children,

15. Demonstrating methods of developing

social skills,

18. Using test results in selecting methods

for developing language and applying

methods of developing language.

l7. Exposure to methods of behavior

modification,

18, Havino techniques and skills for

individualizing insiruotion,

1 . Acquiring and applying knowledge of

the developmental sequence in sensory-

motor skills for evaluating ',emediation.

20. Acquiring and applying me ds of teaching

perceptual motor skills.

21. Acquiring and applying methods of teaching

using a rnultisensory approach.

rInstructioTral Personnel

In Our Co-op

This Competency

lc

Definitely Need

Need to Im- No Skills Extremely

Important Important

Not

Importantprove Skills Improvement

(circle your answer)

1 2 3 4 5

circle your answer)

5 3 0

1 L 4 5

1 - 4 5

1 P 3 4 5

12345

1 2 4 5

I 2 3 4 5

12345

1 2 3 4 5

5 3

5 3

5 3

5 3

5 3

r
.J ,,

5 3

rJ 3

0

0

0

0

0

0

0

,

0

83 84



COMPETENCY

(Instructional Skills continued)

Acquiring anc applying methods of teach-

ing gross motor skills using a develop-

mental approach.

23. Recognizing behavioral characteristics

of the learner with sensory deficiencies

in developing an educational plan with the

aid of supportive personnel,

24. Demonstrating methoos of haching typing

to exceptional children by supportive

personnel.

25. Preparing the student and r gular teacher

for the regular classroom setting for

mainstreaming students.

26. Using the fine arts as a medium to teach

other subjects.

27. Recogni7ing that career education is an

important part of education for all

excep onal children.

28. Helping the children to learn to use their

free time productively both at home and
4

at school,

Ins truc tiollal Personnel

In Our Co-op .....

i his uompetency

IS 44144

Definitely Need

Need to fm- No Skills Extr mely Not

prove Skills Improvement Important Important Important

(circle your answer) circle your answer)

1 2 3 4 5 5 3

2 4 5 5 3 0

l2345 5 3 0

0

1 2 4 5 5 3 0

0

12345 5 3 0

12345 5 3 0
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COMPETENCY

(Instructional Skills continued)

29. Acquiring and applying knowledge of

scope, sequence, and methodology for

developing and evaluating self-care

skills,

30, Working with parents of exceptional

learners in the carryover of self-

care skills in the home environment.

MANAGEMENT SKILLS

I, Compiling and rpf,.;uesting supplies,

materials, and equipment needed for

the academic year.

2. Completing and submitting reports and

educational plans as requested by

Special Education Office.

. Devising a classroom schedule must

include all personnel.

4, Preparing and operating multi-media

equipment for group and individual

instruction.

Instructi_ Personnel

in Our Co-op

Definitely Need

Need to Im- No Skills

prove Skills Improvement

This Competency

Is

Extremely Not

Important Important Important

(circle your answer)

l 2 3 4

12345

5

1 2 3 4

1 2 3 4 5

12345

l 2 4 5

circle your answer)

3 0

5



COMPETENCY

(Management Skills continued)

5. Recommending reference books and

periodicals related to educatino ex-

ceptional children that should be added

to the library.

6. Arranging the classroom layout to facilitate

student performance based upon personnel

suggestions before buying.

7 Assembling a student file documenting

personal habits, attitudes, and progress

by way of standardized check list.

8 Having an awareness of resource people

and availability of services,

9. Being aware of special education policies

relatinq to legal problems which might

arise.

10. Familiarity of commonly useo medication

and their effects.

II. Knowledrle of specific psychological,

physiol cal illnesses and their

applications

12. The ability to secure appropriate staff

development experiences for all personnel.

Instructi

In Our

1 Personnel

o-op .....

Definitely

Need to Irn-

prove Skills

Need

No Skills

Improvement

(circle your answer)

1 2 3 4 5

1 2 4 5

2 4

1

1 2 345

1 2 4 5

12 345

1 2 4

1 2 4

--

This Competency

Is ...

ExtrPme ly

Important Important

Not

Important

(circle your answer)

5 3

5

5

5

5

5

3

0

0

0
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0, PETENCY

_0 IAL SKILLS

Developing and accepting an accurate per=

ception of himself.

2. Working effectively with building staff and

professional collegues.

3. Accepting children as people with ideas to

communicate,

4: Setting realistic goals for himself,

5. Setting realistic goals for each student.

6. Seeing the teaching role as requiring

continuing education with financial help

and/or other reward,

Communicating and involving effectively

witn parents, teachers, and supervisors.

Understanding that innovativeness, c a-

tivity, and Flexibility are a matter of

attitude and general outlook as well as

ability.

94 Realizing the impact of reward and pun1sh

ment in motivation to achieve,

10. Developing an awareness of non-verbal

communication.

Instructiji Personnel
In Our Co-op

Definitely Need

Need to Irn- No Skills

prove Skills Improvement

ircle your answer)

1 2 3 4

1 2 4 5

5

5

12345
12345
1 2 4

1 234

1 2 3 4

1 2 3 4

5

5

4 5

This Competency

Is .

Extremely Not

Important Important Important

circle your answer)

5 0

5 3 0

5

5

5

5 3 0

0

0

5

0

91 92



COMPETENCY

EVALUATION SKILLS

I, Identifying and writing goals and

behavioral objectives.

. Using feedback to modify an edocational

plan.

Determining the 1,1arner's performance

through the use of rating scales.

4. Determining the learner's performance

through the use of questionnaires.

Determining the learner's performance

through the use of work samples,

6. Determining the learner's performance

through the use of informal tests.

7. Determining the learner's performance

through the use of observation checklists,

a, Evaluating any test regarding its useful-

ness in the classroom.
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Instructi 1 Personnel

In Our Co-op .,..

Definitely Need

Need to 1tr- No Skills

prove Skills Improvement

(circle your answer)

1 2 3 4 5

1

1 2

12

I

1234

2

4 5

4 5

3 4 5

3 4 5

5

This Competency

Is

Extremely Not

Important Important Important

circle your answer)

5 3

0

5

5 3 0

5

5

94



COMPETENCY

Curriculum Supervisor/Consultant

I, Having knowledge of the characteristics

of exceptional children and the terminol-

ogy used in describing those characteristics

2. Serving on and making a contribution to a

"Plan A" and/or "Plan 8" team.

, Demonstrating knowledge and application

of local guidelines in relationship with

the state guidelines for special education

as set forth in the Administrative Guide

Handbook for Special Education, Bulletin

711, Texas Education Agency.

4. Serving as a leader (providing direction)

in the field of education for exceptional

citizens.

Demonstrating knowledge of the cultural

and ethnic groups served by his individual

school district.

Knowing individual school district and state

requirements for graduation.

7, Evaluating the effectiveness of his inter-

action with district personnel,

Curriculum Personnel

In Our Co-op

Definitely Need

Need to Im- No Skills

prove Skills Improvement

(circle your answer)

1 2 4

I 2 4

i , 4 5

1 _ 4

1 2 4

1 2 4

1 2 4 ,_

12345

This Competency

15

Extreme.y

Important Important

Not

Important

(circle your answer)

5 3 0

0

5

5 3 0

0

5 3 0

0

96



COMPETENCY

(Curriculum Supervisor/Consultant continued)

3. Assessing present curriculum and de-

veloping a model or plan of action for re-

solving curriculum problems and identify

areas needing revision.

, Formulating curriculum priorities in

relation to available financial resources.

10. Assessing the extent to which a curriculum

project has been successful in accomplishing

broad curriculum goals as evidenced in

actual classroom practices and procedures.

U. Coordinating the development and pro-

duction of local curriculum documents.

12. Advising and assisting administrators on

the need for district involvement in

research activities.

13. Implementing varied evaluative techniques

for assessing teacher effectiveness (e.g.,

peer-evaluation, observational techniques,

self-appraisal scales),

14. Assessing teacher performance in class-

room management,
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CurriculT Personnel

In Our Co-op

Definitely Need

Need to lm- No Skills

prove Skills Improvement

circle your answer)

1 2 3 4 5

1 2 4 5

1 2 4

1 2 4 5

This Competency

Is

Extremely Not

Important Important Important

(circle your answer)

3 0

5 3 0

5

98



COMPETENCY

urriculum Supervisor/Consultant continued)

15. As isting in the establishment or revision

of a local resource materials center,

16. Evaluating and selecting materials in

accordance with the financial resources

of the school.

17. Assessing the ability of teachers to

select and use instructional materials.

l8 Assisting teachers in using a diagnostic

and prescriptive approach to a child's

specific learning problem.

19, Demonstrating good teaching method-

ology to a teacher in her setting.

20. Helping teachers to assess and improve

classroom social and emotional climates

to aid learning and interaction.

Curriculum Per onnel

Our Co-op .....

Dinitely Need

Need to 1m- No Skills

prove Skills Improvement

(circle your answer)

4 5

1

1

1

1

2

2

3

3

4

4

4

4

5

5

1

21. Recommending tests appropriate to assess- 1

merit of pupil performance in a given con-

tent area.

22. Aiding teachers in developing their own 1 2

pupil evaluative techniques.

99

This Competency

15 14644

Extremely

important Important

Not

lmporte t

circle your answer)

5
,
0

3

5

5

5 3

5

0
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C MPETENCY

(Curriculum Supervisor/Consultant continued)

23. Training teachers to translate their

observations of pupil behavior into

meaningful instruction.

24. Demonstrating teaching activities for

specific instructional objectives.

25. Assisting teachers by developing a

system for in-service training that

will insure communication, coopera-

tion, evaluation, and use of feedback

to modify goals.

25. Training teachers in directing the

work of classroom aides or helpers.

27, Organizing and conduang meetings for

decision making curriculum meetings,

etc.).

28; Obtaining support services for teachers

engaged in curriculum development

activities (e.g., released time,

secretarial services, resource mat-

erials, etc.).
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Curricula Personnel

In Our Co-op

Definitely Need

Need to Im- No Skills

prove Skills Improvement

(circle your answer)

l 2 3 4 5

1234

12345

1

2

2

2 3

4

4

5

5

This Competency

Is .....

Extremely Not

Important Important Important

(circle your answer)

5

5

5 3 0

5 3 0

5 3 0

E=3,..Ms:=1a
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EDUCATIONAL PLANS

EFFECTIVENE OF EBAS

Check type of classroom in which y u teach:

regular classroom sethng

modified classroom setting

(Title I)

special education classroom

hombound setting

I, Do you feel, that individual educational plans have assisted you with planning

for the exceptional children taught in your classroom?

2. Do you feel that the educational diagnostician assigned to your school offered

adequate assistance with designing individual educational plans for exceptional

students in your classroom?

Do you feel that test results were fully explained to you when you were

preparing to write educationAl plans for your exceptional students?
,

4. Were appropriate materials and procedures for teaching the individual

exceptional students in your classroom explained to you prior to the writing

of those student& educational plans?

Were you personally consulted when the formats for your student&

individual lesson plans were being developed?

yes no

yes no

yes no

yes no

yes no

Do you presently serve on an EBAS team? no

7. Do you feel that the educational plans written for your exceptional students

will be helpful to you as a teacher in serving those students' needs?

yes no

El. Do you feel that the individual lesson plans were written with each student's yes no

needs in mind?
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